A Closer Look at:

Bullying and immigrant
youth in Ontario
Why does this maƩer?
Bullying is a problem in schools that can result in emo onal,
behavioural and social diﬃcul es in youth. Bullying is a
rela onship problem that is characterized by: a) inten on to
cause harm; b) repe ve aggression; and c) a power
imbalance (students who experience vic miza on by their
peers are usually unable to defend themselves).
Immigrant youth o en experience a variety of barriers during
their integra on to the Canadian school system. Some of the
most common diﬃcul es include learning a new language,
adjus ng to a new educa on system, and forming suppor ve
rela onships with adults and peers from diﬀerent
backgrounds.
During this process, posi ve peer interac ons can be
par cularly beneficial for learning the norms of the new
culture, and for crea ng social support networks that can help
immigrant youth with psychosocial integra on. However,
some immigrant students may be at risk for social exclusion
and bullying by their peers at school. This may happen
because they exhibit behaviours and characteris cs that are
diﬀerent from their school’s social norms, or because they
have lower proficiency in the host language.
Educators and schools play an important role in immigrant
and non‐immigrant youths’ peer rela onships. Previous
research from Europe and the United States has
demonstrated posi ve associa ons between students’
percep ons of their school environment as promo ng inter‐
cultural contact and students’ well‐being and academic
achievement.
The demographic composi on of schools may also be
associated with bullying involvement between groups. For
example, past studies conducted in Europe have shown that a
higher propor on of immigrant or ethnic minority students in
school has been associated with reduced bullying
vic miza on among these students.
These schools may provide more opportuni es to create
friendships with peers who have similar experiences and
backgrounds. During the first years of rese lement, these
friendships may help students feel a sense of belonging to
their new school.

 The researchers found that a higher

representa on of immigrant
students in school has a protec ve
eﬀect against bullying for immigrant
youth.
 Schools that are characterized by

higher levels of immigrant
concentra on may provide
opportuni es for crea ng
friendships based on shared
experiences that protect immigrant
youth against bullying.
 Educators’ a

tudes and prac ces
that foster a climate of inclusion and
posi ve inter‐cultural contact
between students are associated
with lower levels of bullying for all
students.
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What did the researchers do?
The researchers analyzed data from the Hamilton Youth
Study (HYS) to examine whether school immigrant
concentra on (i.e., the percentage of foreign‐born
students in a school) is associated with bullying
involvement among immigrant and non‐immigrant
students.
The researchers also examined whether students’ sense
of belonging to their school and their percep ons of
teachers as being accep ng of, and promo ng cultural
diversity and inter‐cultural contact between students
are associated with lower levels of bullying
Methodology:
The results were based on 1,300 early adolescents and
their teachers in grades 5‐8 across 36 schools in a large
urban and suburban district in Ontario, Canada.
Par cipants were equally distributed across boys and
girls, and across groups (899 immigrant and 410 non‐
immigrant students) The propor on of foreign‐born
students in schools (i.e., immigrant concentra on) was
derived from school administra ve data.

perpetrate bullying in schools with a higher immigrant
concentra on, compared to schools with lower
immigrant concentra on.
Students’ sense of school belonging and perceived
teacher support for cultural diversity:
For all students, perceived teacher support for cultural
diversity, and students’ sense of belonging to their
school were associated with lower levels of bullying
vic miza on and perpetra on.
Addi onal Findings:
The researchers also obtained teachers’ ra ngs on
students’ bullying involvement. Teachers’ reports on
students’ bullying vic miza on experiences revealed a
similar pa ern: immigrant students experienced lower
levels of vic miza on in schools with higher
representa on of immigrant students.
The researchers found no diﬀerences in levels of
bullying perpetra on, as reported by teachers,
between immigrant and non‐immigrant students across
schools with varying levels of immigrant concentra on.

Students completed a survey about their involvement
in bullying perpetra on and experiences of
vic miza on, their percep ons of teachers’ support for
cultural diversity, and the extent to which they felt a
part of their school (belongingness).
What did they learn?
Bullying vic miza on:
Based on youths’ own reports of their bullying
involvement, immigrant students were less likely to be
vic mized by peers in schools with a higher
concentra on of other immigrant students.
In contrast, non‐immigrant students experienced more
bullying vic miza on in schools with moderate and
high levels of immigrant concentra on, compared to
schools with lower immigrant concentra on.
Bullying perpetra on:
According to students’ self‐reported bullying
involvement, immigrant students were less likely to
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